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Abstract. Sexual violence in higher education remains a persistent structural problem that cannot be 

effectively mitigated through legal and bureaucratic mechanisms alone, especially in contexts where 

cultural and institutional norms inhibit reporting and accountability. This study aims to examine how 

members of an academic community construct and negotiate the meaning of social sanctions as 

preventive instruments against sexual violence on campus. Employing a sequential explanatory mixed-

method design at Universitas Muhammadiyah Makassar, the research first conducted semi-structured 

qualitative interviews with students, faculty, and university leaders to explore shared understandings, 

moral reasoning, and perceived barriers surrounding social sanctions. These themes then informed the 

development of a quantitative survey, which was administered to a broader sample and analyzed using 

non-parametric statistical techniques. The findings reveal a strong consensus that social sanctions 

function as effective normative controls when they are applied consistently, transparently, and in ways 

perceived as procedurally just and morally legitimate by the campus community. Quantitative results 

further demonstrate significant positive associations between perceptions of consistent sanctioning by 

faculty and institutional leaders and the overall acceptance of social sanctions as a legitimate preventive 

mechanism. These results suggest that institutional integrity, value-based education, and participatory 

community engagement are critical for sustaining effective prevention of sexual violence. The novelty 

of this research lies in foregrounding socially constructed sanctions—rather than legalistic responses—

as the central analytic lens in a Global South university context using a mixed-method approach. The 

study contributes conceptually and practically by offering an empirically grounded framework to guide 

universities and policymakers in designing community-based, value-driven strategies to prevent sexual 

violence on campus. 

 

Keywords: Sexual Violence in Higher Education; Social Sanctions; Campus-Based Prevention; 

Community Engagement; Mixed-Methods Research 

INTRODUCTION 

Sexual violence within higher education institutions represents a complex and persistent 

global problem shaped by intersecting cultural, structural, and institutional dynamics. Campuses 

that are ideally envisioned as safe spaces for intellectual growth and character formation often 

become locations where gender-based harassment, coercion, and assault occur, yet remain 

underreported because of stigma, victim-blaming, and asymmetrical power relations between 

perpetrators and victims (Banyard et al., 2022; Carlyle et al., 2022; Edwards et al., 2023; Jones et 

al., 2025; Waterman et al., 2022). Emerging evidence from diverse settings further shows that 

limited literacy about sexual violence, including inadequate understanding of consent, reporting 
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mechanisms, and victim rights, significantly constrains prevention efforts and reinforces 

permissive norms toward abuse (Almanssori, 2023; Chugani et al., 2021; Coulter et al., 2024; 

Ngabito et al., 2024; Wahidin & Nova, 2023). In Indonesia, these challenges intersect with 

broader debates on gender, religion, and human rights in education, making campus sexual 

violence a particularly urgent public and moral issue (Imania & Santoso, 2024; Suardi, 2025; 

Suardi et al., 2024; Wahid et al., 2023). 

A growing body of international research indicates that effective prevention of sexual and 

gender-based violence cannot rely solely on legalistic or administrative instruments; it requires 

the active participation of students, educators, and institutional leaders in co-constructing values, 

norms, and practices that explicitly reject violence (Beres, 2020; Casey et al., 2023; Graham et 

al., 2021; Graham et al., 2024; Munro-Kramer et al., 2020; Rundle-Thiele et al., 2024). Prevention 

initiatives such as youth-led campaigns, bystander intervention programs, and community-based 

actionist strategies underscore the importance of social networks and peer influence in 

transforming attitudes and behaviors (Banyard et al., 2020; Banyard et al., 2022; Hutchison et al., 

2022; McMahon et al., 2020; Potter et al., 2021; Potter et al., 2022). Central to these approaches 

is an understanding of how knowledge about sexual violence, responsibility, and accountability 

is socially constructed through everyday interactions, institutional discourses, and shared moral 

frameworks within academic communities (Bloom et al., 2022; Logie et al., 2023; Rieger et al., 

2023). 

Despite progress in policy development and programmatic interventions, a fundamental 

challenge in higher education—particularly in Indonesia—concerns the persistent gap between 

formal regulations and lived realities on campus. National and institutional regulatory frameworks 

have been promulgated to prevent and address campus sexual violence, yet their implementation 

often encounters resistance, contestation of authority, and uneven enforcement (Imania & 

Santoso, 2024; Suardi, 2025; Toyibah & Riyani, 2025). Many victims and potential bystanders 

remain reluctant to report incidents due to distrust in institutional responses, fear of retaliation, 

and perceptions that processes are slow, opaque, or biased in favor of powerful perpetrators 

(Carlyle et al., 2022; Chugani et al., 2021; Dirisu et al., 2022; Jones et al., 2025; Wahidin & Nova, 

2023). This disjuncture between formal commitments and everyday experience undermines the 

credibility of institutional mechanisms and weakens the broader culture of accountability. 

To address these tensions, a range of general solutions has been proposed in the literature 

and in practice, including the establishment of formal reporting pathways, codes of conduct, 

victim-support services, and standardized prevention curricula (Graham et al., 2021; Imania & 

Santoso, 2024; Potter et al., 2022; Rundle-Thiele et al., 2024; Wahid et al., 2023). While these 

https://doi.org/10.26618/drsav665


ISSN: p-2540-8763 / e-2615-4374  

DOI: https://doi.org/10.26618/drsav665 

Vol: 11 Number 1, February 2026 

Page: 84-110 

 

 

  
86 

 

 
 

 

mechanisms are normatively important and often legally mandated, their effectiveness remains 

limited when they are implemented as top-down technical fixes without sufficient engagement of 

the campus community or sensitivity to local cultural and religious values (Dirisu et al., 2022; 

Hanson-Defusco, 2024; Logie et al., 2023; Munro-Kramer et al., 2020; Toyibah & Riyani, 2025). 

More broadly, scholarship on social and moral regulation suggests that formal sanctions must be 

complemented by socially embedded forms of disapproval and informal punishment that signal 

collective intolerance for harmful behavior (Lee, 2023; Li et al., 2021; Zhang et al., 2022). 

However, the ways in which such social sanctions are conceptualized, legitimated, and enacted 

within university settings—particularly in the Global South—remain underexplored. 

Recent studies have proposed more targeted solutions that foreground community 

participation and contextually grounded approaches to sexual violence prevention. Youth- and 

student-led initiatives emphasize peer education, social media campaigns, and collective 

advocacy to reshape norms and empower “actionists” who intervene against harassment and 

abuse (Banyard et al., 2020; Banyard et al., 2022; Edwards et al., 2023; Hutchison et al., 2022; 

Rundle-Thiele et al., 2024). Campus-based programs increasingly integrate bystander-focused 

training, digital tools, and tailored messaging to address specific risk environments and 

populations, including students with disabilities and marginalized groups (Carlyle et al., 2022; 

Chugani et al., 2021; Potter et al., 2021; Potter et al., 2022; Potter, Moschella-Smith, & Lynch, 

2022). In Indonesia and similar contexts, there is a growing interest in prevention strategies that 

incorporate religious and ethical teachings—such as the use of hadith-based guidance and human-

rights-oriented perspectives—to cultivate value-driven, anti-violence cultures (Ngabito et al., 

2024; Suardi, 2025; Suardi et al., 2024; Wahid et al., 2023). 

However, the application of these specific solutions remains constrained by several factors. 

Many programs are developed and evaluated in Global North contexts, often within large, well-

resourced universities, which raises questions about their transferability to Indonesian higher 

education and other Global South settings (Dirisu et al., 2022; Graham et al., 2024; Hanson-

Defusco, 2024; Logie et al., 2023; Munro-Kramer et al., 2020; Rieger et al., 2023). Even when 

adapted, interventions frequently focus on changing individual attitudes and behaviors without 

sufficiently addressing the sociocultural processes through which norms, sanctions, and 

institutional expectations are co-constructed (Casey et al., 2023; Graham et al., 2021; Potter et al., 

2022; Rundle-Thiele et al., 2024). Moreover, religiously or culturally framed approaches may 

inadvertently reproduce hierarchical power relations or moralize victim behavior if they are not 

carefully designed, thereby limiting their capacity to promote substantive justice for survivors 

(Imania & Santoso, 2024; Suardi, 2025; Toyibah & Riyani, 2025; Wahid et al., 2023). These 

https://doi.org/10.26618/drsav665


ISSN: p-2540-8763 / e-2615-4374  

DOI: https://doi.org/10.26618/drsav665 

Vol: 11 Number 1, February 2026 

Page: 84-110 

 

 

  
87 

 

 
 

 

limitations suggest that existing solutions require further refinement and deeper theoretical 

grounding in frameworks that explicitly address knowledge construction and social norm 

formation. 

Parallel to developments in violence prevention, an extensive body of scholarship on 

knowledge construction in educational settings offers valuable conceptual tools for understanding 

how communities build shared understandings, norms, and practices. Studies in collaborative 

learning, classroom interaction, and professional education highlight the role of dialogue, 

positioning, and social interaction in shaping collective knowledge and values (Aalto & 

Mustonen, 2022; Bellocchi, 2022; Floren et al., 2021; Glaés-Coutts & Nilsson, 2021; Ha, 2022; 

Jiang & Zhang, 2023). Research on computer-supported and digitally mediated learning further 

shows how knowledge is co-constructed across multiple social planes and platforms, with 

implications for participation, regulation of learning, and the emergence of shared epistemic 

stances (Cao, 2021; Pan, 2022; Peltoniemi et al., 2025; Tissenbaum & Joye, 2023; Yusof et al., 

2022; Zabolotna et al., 2021, 2023). Yet, despite growing interest in how knowledge and norms 

are collaboratively built, relatively few studies explicitly connect these insights to the domain of 

sexual violence prevention in higher education, particularly in non-Western contexts 

(Onwuegbuchulam, 2023; Rahmian & Hod, 2021; Silva Guimarães, 2022; Tanjung et al., 2021). 

This disconnection reveals a significant research gap at the intersection of knowledge 

construction, social sanctioning, and campus sexual violence. 

This study differs from prior research by explicitly integrating a knowledge-construction 

lens with the analysis of social sanctions as informal, community-based mechanisms for 

preventing sexual violence in a Global South university context. Drawing on social constructivist 

perspectives, it conceptualizes social sanctions not merely as spontaneous reactions or informal 

punishments, but as products of ongoing interactional processes through which campus actors 

negotiate meanings of justice, responsibility, and care (Aalto & Mustonen, 2022; Bellocchi, 2022; 

Jiang & Zhang, 2023; Rahmian & Hod, 2021; Silva Guimarães, 2022). Anchored in the 

Indonesian context of Universitas Muhammadiyah Makassar, the study focuses on the 

sociocultural dimensions of how students, faculty, and institutional leaders understand, legitimate, 

and potentially enact social sanctions alongside formal regulatory frameworks (Imania & Santoso, 

2024; Suardi, 2025; Toyibah & Riyani, 2025). The research hypothesizes that perceptions of 

consistent, fair, and morally grounded social sanctions by lecturers and university leaders are 

positively associated with the broader acceptance of social sanctions as legitimate preventive 

instruments among the campus community. 
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Accordingly, this study aims to achieve two main objectives. First, it seeks to explore 

qualitatively how key academic stakeholders—students, faculty members, and university 

leaders—construct and negotiate the meanings, ethical foundations, and perceived functions of 

social sanctions in preventing sexual violence on campus. Second, it examines quantitatively the 

relationships between perceptions of social sanction implementation by different institutional 

actors and the acceptance of social sanctions as a preventive mechanism within the university 

community. These aims are translated into the following research questions: (1) How do students, 

faculty, and university leaders at Universitas Muhammadiyah Makassar conceptualize social 

sanctions as instruments for preventing sexual violence in higher education? (2) How are 

perceptions of fairness, consistency, and legitimacy in the application of social sanctions socially 

constructed among these groups? and (3) What is the relationship between perceptions of social 

sanctions imposed on students, faculty, and university leaders and the overall acceptance of social 

sanctions as a legitimate preventive strategy in the campus context? By addressing these 

questions, the study seeks to contribute both theoretically and practically to the development of 

value-driven, community-based approaches to sexual violence prevention in higher education. 

 

LITERATURE REVIEW 

The understanding of sexual violence within higher education institutions emerges from 

complex social dynamics, public discourse, and interpersonal experiences embedded in campus 

life. Studies on campus sexual and gender-based violence emphasize that students’ perceptions 

of risk, responsibility, and consent are shaped through everyday peer interactions, institutional 

messaging, and broader socio-cultural narratives rather than solely through formal policies 

(Banyard et al., 2020, 2022a, 2022b; Beres, 2020; Bloom et al., 2022; Carlyle et al., 2022; 

Edwards et al., 2023; McMahon et al., 2020; Rieger et al., 2023; Waterman et al., 2022). From a 

constructivist perspective, knowledge of sexual violence and prevention is produced through 

social interaction, reflection, and participation in communities of practice, highlighting the 

importance of pedagogical and community contexts for shaping collective understandings (He & 

Lu, 2024; Liu et al., 2022; Suartama et al., 2024). Educational methodologies such as project-

based learning, collaborative discussion, and case-based activities have been shown to foster 

deeper knowledge construction and critical reflection, thereby offering potential pathways for 

strengthening violence-prevention literacy in university settings (Aylk, 2023; Duangjinda et al., 

2021; Fang et al., 2022; Sun et al., 2021; Zabolotna et al., 2021, 2023). 

Within higher education, research identifies persistent structural and cultural barriers that 

inhibit the development of safe and inclusive environments, including limited leadership 

https://doi.org/10.26618/drsav665


ISSN: p-2540-8763 / e-2615-4374  

DOI: https://doi.org/10.26618/drsav665 

Vol: 11 Number 1, February 2026 

Page: 84-110 

 

 

  
89 

 

 
 

 

engagement, inadequate gender and sexuality literacy, and entrenched power asymmetries 

between staff and students (Imania & Santoso, 2024; Jiang & Zhang, 2023; Ngabito et al., 2024; 

Silva Guimarães, 2022; Suardi, 2025; Toyibah & Riyani, 2025). Studies in diverse contexts 

further document how distrust in institutional responses, stigma surrounding disclosure, and 

competing moral authorities undermine formal prevention and response mechanisms (Dirisu et 

al., 2022; Hanson-Defusco, 2024; Jones et al., 2025; Munro-Kramer et al., 2020; Wahid et al., 

2023; Wahidin & Nova, 2023). In Indonesia specifically, debates around religion, disability, and 

human rights reveal how normative frameworks can both support and constrain efforts to prevent 

sexual violence when they are not explicitly oriented toward equality and substantive justice 

(Imania & Santoso, 2024; Suardi et al., 2024; Toyibah & Riyani, 2025; Wahid et al., 2023). These 

findings point to the need to examine not only formal rules but also how values and expectations 

are collectively constructed and negotiated. 

Scholars therefore argue that prevention cannot be reduced to legal or administrative 

instruments; it requires alignment between formal regulatory structures and the informal 

knowledge frameworks that circulate through curricula, campus culture, and media (Beres, 2020; 

Casey et al., 2023; Graham et al., 2021, 2024; Kaufman et al., 2022; Rundle-Thiele et al., 2024). 

Research on campus campaigns, youth-led initiatives, and community-based prevention 

consistently underscores the importance of participatory processes that allow students and staff 

to co-design messages, develop shared language around consent and harm, and articulate 

contextually relevant standards of accountability (Banyard et al., 2020; Edwards et al., 2023; 

Graham et al., 2021; Hutchison et al., 2022; Potter et al., 2021, 2022a, 2022b). Parallel work in 

knowledge-construction and learning sciences shows how formal policies, curricular content, and 

informal discourse—whether in classrooms, student organizations, or online spaces—intersect to 

shape attitudes and practices (Alvarez et al., 2021; Bellocchi, 2022; Floren et al., 2021; Glaés-

Coutts & Nilsson, 2021; Silva Guimarães, 2022). In this perspective, social sanctions against 

sexual violence can be understood as emergent from shared meanings and moral orders that are 

continuously negotiated across these multiple arenas. 

The rapid expansion of digital technologies further complicates and extends these processes 

of knowledge construction. Computer-supported collaborative learning environments, social 

reading platforms, and mobile or blended learning designs have been found to structure how 

learners negotiate meaning, regulate group work, and construct shared understandings (Cao, 

2021; Chiu & Ho, 2024; Disch et al., 2024; Gao et al., 2020; Huang et al., 2024; Pan, 2022; 

Peltoniemi et al., 2025; Qi & Wu, 2021; Sun et al., 2021; Tissenbaum & Joye, 2023; Wen, 2022; 

Wu et al., 2024; Xu & Dai, 2024; Yusof et al., 2022). Studies demonstrate that digital platforms 
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can support learners in co-regulating emotions and cognition, visualizing emergent concept maps, 

and engaging in argumentation that refines collective knowledge (Bai et al., 2021; Chen et al., 

2023a, 2023b; Fateh et al., 2024; Feng et al., 2025; Hao et al., 2021; Rivera et al., 2025; Zabolotna 

et al., 2021, 2023). At the same time, research on social media and informal learning spaces 

highlights both the potential and risks of digital environments for shaping public understanding 

of complex issues, including violence and social justice (Castellanos Ramírez, 2023; Fu et al., 

2024a; Nguyen & Diederich, 2023; Zambrano & Arteaga, 2024). In the context of sexual violence 

prevention, such insights underscore the importance of examining how online and offline 

interactions jointly contribute to constructing norms around reporting, bystander action, and 

sanctioning. 

A significant strand of scholarship focuses explicitly on social ethics, critical reflection, 

and participatory identity formation as foundations for value-based education. Semiotic and 

discourse-analytic studies of classroom interaction show how gestures, talk, and positioning 

practices shape epistemic relations and shared norms, suggesting that ethical stances are learned 

through situated participation rather than abstract instruction (Aalto & Mustonen, 2022; Aylk, 

2023; Frank et al., 2022; Ha, 2022; He, 2024). Research on intercultural, decolonial, and 

community-based forms of knowledge construction further emphasizes the need to recognize 

plural epistemologies and power relations in designing educational interventions (Goli & 

Dastmalchi, 2024; Onwuegbuchulam, 2023; Silva Guimarães, 2022; Tanjung et al., 2021; 

Zambrano & Arteaga, 2024). In higher education, these perspectives call for prevention strategies 

that legitimize students’ lived experiences, foster critical engagement with institutional authority, 

and support the emergence of participatory identities oriented toward challenging violence and 

inequality (Ngabito et al., 2024; Rieger et al., 2023; Rundle-Thiele et al., 2024; Suardi, 2025). 

At the same time, studies of punishment, social reward, and moral regulation highlight that 

informal sanctions—such as social disapproval, exclusion, or reputational consequences—play a 

central role in signaling collective boundaries of acceptable behavior (Lee, 2023; Li et al., 2021; 

Zhang et al., 2022). Work on community “actionists” and bystander-focused prevention 

demonstrates that when individuals perceive strong normative support for intervening and clear 

social consequences for perpetrators, they are more likely to act to prevent or challenge violence 

(Banyard et al., 2020, 2022a; Coulter et al., 2024; McMahon et al., 2020; Waterman et al., 2022). 

However, existing research rarely interrogates how such social sanctions are conceptually 

understood and morally justified by different actors within university hierarchies—students, 

faculty, and institutional leaders—especially in non-Western or religiously grounded institutional 
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contexts (Dirisu et al., 2022; Imania & Santoso, 2024; Munro-Kramer et al., 2020; Suardi et al., 

2024; Toyibah & Riyani, 2025; Wahid et al., 2023). 

Despite the breadth of work on knowledge construction and sexual violence prevention, 

several gaps remain salient. First, much of the prevention literature is empirically concentrated in 

the Global North and predominantly examines formal programs, campaigns, or policies, with 

limited attention to how local cultural, religious, and institutional logics shape informal 

sanctioning practices in universities in the Global South (Beres, 2020; Dirisu et al., 2022; Graham 

et al., 2024; Hanson-Defusco, 2024; Munro-Kramer et al., 2020; Onwuegbuchulam, 2023). 

Second, while the learning sciences provide rich models of collaborative knowledge construction 

across disciplines and modalities, these frameworks are only rarely applied explicitly to questions 

of sexual violence, justice, and institutional accountability in higher education (Bellocchi, 2022; 

Floren et al., 2021; Jiang & Zhang, 2023; Johri et al., 2022; Rahmian & Hod, 2021; Rivera et al., 

2025; Wu & Ko, 2024). Third, there is a relative scarcity of mixed-method studies that combine 

narrative, interactional, and statistical analyses to examine how social sanctions are constructed, 

legitimated, and perceived by multiple groups within the same institution (Almanssori, 2023; 

Bloom et al., 2022; Casey et al., 2023; Potter et al., 2021, 2022a; Rieger et al., 2023). 

This study addresses these gaps by conducting an interdisciplinary, mixed-method inquiry 

into how social sanctions as preventive mechanisms against sexual violence are perceived, 

constructed, and reinforced within an Indonesian university context. By bringing together insights 

from sexual violence prevention, knowledge-construction research, and value-based education, 

the study situates social sanctions within broader processes of collaborative meaning-making and 

norm formation among students, faculty, and university leaders. In doing so, it responds to calls 

for contextually grounded, community-based approaches that move beyond the dichotomy of 

formal versus informal mechanisms and instead examine how institutional and social practices 

interact to shape substantive justice in higher education settings (Banyard et al., 2022a; Graham 

et al., 2024; Imania & Santoso, 2024; Silva Guimarães, 2022; Suardi, 2025; Toyibah & Riyani, 

2025).  

 

RESEARCH METHODS 

Research Design and Approach 

This study employed a sequential explanatory mixed-method design to address the research 

problem concerning how academic community members conceptualize and accept social 

sanctions as preventive mechanisms against sexual violence in higher education. In the first phase, 

a qualitative approach was used to explore in depth the meanings, ethical considerations, and 
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perceived functions of social sanctions among key campus stakeholders. The emergent qualitative 

themes then informed the development of a quantitative instrument used in the second phase to 

examine the relationships between perceptions of social sanctions and their acceptance as a 

legitimate preventive strategy. This design was selected to combine the contextual richness and 

interpretive depth of qualitative inquiry with the generalizability and inferential power of 

quantitative analysis, thereby enhancing the robustness and ecological validity of the findings 

(Bellocchi, 2022; Disch et al., 2024; Floren et al., 2021; Rivera et al., 2025; Sun et al., 2021; 

Zabolotna et al., 2021). 

 

Research Setting and Participants 

The research was conducted at Universitas Muhammadiyah Makassar, an Indonesian 

higher education institution with diverse academic programs and a large student body. The overall 

population comprised members of the academic community, including students, faculty, and 

university leaders (e.g., heads of study programs and institutional managers). In the qualitative 

phase, participants were selected through purposive sampling to capture variation in roles, gender, 

disciplinary backgrounds, and experiences related to sexual violence and campus governance. 

This strategy ensured that information-rich cases were included and that different institutional 

perspectives on social sanctions could be examined (Jiang & Zhang, 2023; Nguyen & Diederich, 

2023; Tanjung et al., 2021; Zhang et al., 2022). 

For the quantitative phase, a stratified random sampling technique was applied to the three 

main strata—students, faculty, and university leaders—to obtain proportional and representative 

samples from each group. Stratification minimized sampling bias and improved the precision of 

estimates across sub-populations, in line with recommendations for survey-based educational and 

social research (Pérez et al., 2024; Wang & Zhang, 2024; Zabolotna et al., 2021; Yusof et al., 

2022). Inclusion criteria required participants to be active members of the university during the 

data collection period and willing to provide informed consent. 

 

Instruments and Materials 

In the qualitative phase, data were collected using a semi-structured interview guide 

developed from a knowledge–experience interaction framework that is widely used in 

collaborative and socially situated learning research (Chiu & Ho, 2024; Fateh et al., 2024; Liu et 

al., 2022; Rahmian & Hod, 2021; Suartama et al., 2024). The guide covered participants’ 

understandings of sexual violence, experiences with or observations of campus responses, 

perceptions of social sanctions, and views on institutional roles and responsibilities. The interview 
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protocol was reviewed by experts in gender studies, social education, and educational policy to 

establish content validity and cultural appropriateness (Frank et al., 2022; Silva Guimarães, 2022). 

In the quantitative phase, a structured questionnaire was constructed based on the themes 

and subthemes that emerged from the qualitative analysis. Items measured perceptions of social 

sanctions directed toward students, faculty, and university leaders; perceived fairness, 

consistency, and legitimacy of sanction implementation; and acceptance of social sanctions as a 

preventive mechanism. All items were rated using a four-point Likert-type scale, ranging from 

“strongly disagree” to “strongly agree,” to capture ordinal-level responses while avoiding a 

neutral midpoint (Pérez et al., 2024; Sun et al., 2021; Wen, 2022). The initial version of the 

questionnaire was piloted with a small group of students and faculty to assess clarity, relevance, 

and response variability, after which minor linguistic and formatting adjustments were made. 

 

Data Collection Procedures 

Qualitative data collection was conducted first. Individual semi-structured interviews were 

held in confidential settings on campus, with each session lasting approximately 45–60 minutes. 

Interviews were audio-recorded with participants’ consent and subsequently transcribed verbatim. 

Field notes were taken to capture contextual information, nonverbal cues, and the researcher’s 

reflexive observations, in line with best practices for generating rich qualitative data in 

educational and social research (Banyard et al., 2020; Bloom et al., 2022; Munro-Kramer et al., 

2020). 

Following the completion of the qualitative phase and the development of the survey 

instrument, the quantitative data collection commenced. The questionnaire was administered both 

in paper-based and online formats to facilitate broad participation across different faculties and 

administrative units. Stratified random samples were drawn from institutional records, and 

participants were invited through official communication channels. Data collection procedures 

emphasized voluntary participation, anonymity, and the right to withdraw at any time, consistent 

with ethical standards for research on sensitive topics such as sexual and gender-based violence 

(Almanssori, 2023; Chugani et al., 2021; Dirisu et al., 2022; Wahid et al., 2023; Wahidin & Nova, 

2023). 

 

Data Analysis Techniques 

Qualitative data were analyzed using thematic analysis with a multi-stage coding process. 

First, open coding was applied to identify initial concepts and categories related to sexual 

violence, social sanctions, institutional responses, and value-based prevention. Next, axial coding 

was used to explore relationships among categories and to cluster them into broader themes. 
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Finally, selective coding refined these themes into coherent narratives that described how 

different groups constructed and negotiated the meaning and legitimacy of social sanctions (Frank 

et al., 2022; Rahmian & Hod, 2021; Suartama et al., 2024). The analytic process was iterative and 

reflexive, drawing on principles of interaction analysis and knowledge-construction research to 

attend to both content and interactional features of participants’ accounts (Bellocchi, 2022; Floren 

et al., 2021; Pan, 2022; Rivera et al., 2025). 

For the quantitative data, descriptive statistics were first computed to summarize the 

distribution of responses and to check for missing data, outliers, and basic assumptions. Given 

the ordinal nature of the Likert-scale items and evidence of non-normal distribution, Spearman’s 

rank-order correlation was employed to examine associations between perceptions of social 

sanctions (toward students, faculty, and university leaders) and the acceptance of social sanctions 

as a preventive mechanism. Spearman’s rho is appropriate for non-parametric analysis of 

monotonic relationships and is widely used in educational and social science research involving 

ordinal data (Sun et al., 2021; Wen, 2022; Wu & Ko, 2024). Statistical analyses were conducted 

using standard software packages for social science research, and effect sizes were interpreted in 

accordance with conventional guidelines. 

 

Trustworthiness, Reliability, and Validity 

Multiple strategies were implemented to ensure the trustworthiness of qualitative findings. 

Credibility was enhanced through prolonged engagement in the field, iterative questioning during 

interviews, and the use of member checking, whereby selected participants were invited to review 

and comment on preliminary interpretations (Bloom et al., 2022; Munro-Kramer et al., 2020; 

Rieger et al., 2023). Triangulation across data sources (students, faculty, and leaders) and across 

methods (interviews and surveys) further strengthened the confirmability and dependability of 

the results (Casey et al., 2023; Graham et al., 2024; Rundle-Thiele et al., 2024). An audit trail 

documenting coding decisions, theme development, and analytic memos was maintained to 

support transparency and replicability. 

For the quantitative component, the psychometric properties of the questionnaire were 

assessed prior to hypothesis testing. Internal consistency reliability was evaluated using 

Cronbach’s alpha for each multi-item scale, with coefficients exceeding commonly accepted 

thresholds for exploratory research. Content validity was supported through expert review, 

alignment with qualitative themes, and comparison with related instruments in the literature on 

campus climate and violence prevention (Carlyle et al., 2022; Edwards et al., 2023; McMahon et 

al., 2020; Potter et al., 2021, 2022). Construct validity was examined through exploratory factor 

analysis to verify the dimensional structure of the scales, guided by theoretical expectations about 
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perceptions of sanctions and acceptance of social sanctions. Overall, the mixed-method design 

and integrated validity strategies were intended to provide a coherent, empirically grounded 

account of how social sanctions are conceptualized and evaluated as preventive mechanisms 

against sexual violence within the university context (Beres, 2020; Bellocchi, 2022; Disch et al., 

2024; Rivera et al., 2025; Silva Guimarães, 2022). 

 

RESULT 

Research Ethics and Triangulation Validity 

Ethical considerations were rigorously upheld throughout the research process. All 

participants received clear information about the purpose of the study, provided informed consent, 

and were assured of confidentiality and the right to withdraw at any stage. Particular care was 

taken in conducting interviews and administering questionnaires on the sensitive topic of sexual 

violence, including anonymization of data and provision of referral information for support 

services where necessary. The credibility and reliability of the findings were strengthened through 

methodological triangulation, combining qualitative interviews and quantitative survey data, as 

well as triangulation across participant groups (students, faculty, and university leaders). This 

multi-source, multi-method strategy is especially important in studies of sensitive social 

phenomena, as it mitigates individual and methodological biases and enhances the interpretive 

robustness of the results (Alvarez et al., 2021; Fang et al., 2022; Floren et al., 2021; Goli & 

Dastmalchi, 2024; Rivera et al., 2025; Zabolotna et al., 2021). Overall, the methodological 

framework adopted in this study is both rigorous and contextually sensitive, providing a solid 

empirical basis for drawing conclusions about community-driven strategies to address sexual 

violence in higher education. 

 

Qualitative Findings: Social Sanctions as Ethically Grounded Prevention 

The qualitative analysis elucidated how members of the academic community at 

Universitas Muhammadiyah Makassar conceptualize social sanctions as a preventive strategy 

against sexual violence. Across interviews with students, faculty, and university leaders, social 

sanctions were rarely framed as purely punitive responses. Instead, they were understood as moral 

obligations rooted in shared values, collective trust, and the ethical responsibility of the campus 

community to protect vulnerable members. Participants repeatedly emphasized that sanctions are 

effective only when they are experienced as fair, transparent, and anchored in substantive justice 

rather than in arbitrary or symbolic discipline (He & Lu, 2024; Rahmian & Hod, 2021; Silva 

Guimarães, 2022). 
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Thematic analysis generated four overarching categories. First, social sanctions as a just 

and preventive measure captured participants’ views that sanctions should function to deter future 

harm and affirm communal norms, not merely to punish perpetrators. Fairness, proportionality, 

and due process were highlighted as crucial factors that enhance perceived legitimacy and, 

therefore, preventive efficacy. Second, resistance to legal formalism reflected widespread 

skepticism toward the sufficiency of formal legal and bureaucratic mechanisms alone. 

Participants viewed formal regulations as necessary but insufficient, particularly when they are 

perceived as slow, opaque, or distant from everyday campus life; accordingly, they argued that 

community-based and relational approaches must complement formal mechanisms (Beres, 2020; 

Dirisu et al., 2022; Graham et al., 2024; Munro-Kramer et al., 2020). 

Third, the theme of exemplary leadership and campus culture underscored that consistent, 

visible action by faculty and university leaders is central to legitimizing social sanctions. 

Respondents stressed that when leaders and lecturers embody and enforce anti-violence values—

both formally and informally—students are more likely to internalize those norms and participate 

in sanctioning harmful behaviors. This is consistent with interactional and knowledge-

construction research showing how norms and values are co-constructed through social 

positioning and role modeling in educational settings (Aalto & Mustonen, 2022; Bellocchi, 2022; 

Floren et al., 2021; Frank et al., 2022). Fourth, limited literacy regarding sexual violence emerged 

as a persistent concern, particularly among first-year students, who often lacked clarity about the 

scope of sexual violence, reporting pathways, and victims’ rights. Participants pointed to the need 

for systematic value-based education and campus-wide dialogue to enhance ethical literacy and 

challenge victim-blaming attitudes (Almanssori, 2023; Liu et al., 2022; Ngabito et al., 2024; 

Suartama et al., 2024; Wahidin & Nova, 2023). 

Taken together, these qualitative themes align with social constructionist perspectives, 

indicating that collective meanings and expectations around social sanctions are built and 

negotiated through ongoing interaction in classrooms, student organizations, religious and co-

curricular activities, and online spaces (Pan, 2022; Rivera et al., 2025; Tissenbaum & Joye, 2023; 

Zabolotna et al., 2023). Social sanctions are thus best understood as emergent products of shared 

moral orders rather than as isolated, ad hoc reactions to individual incidents. 

 

Quantitative Findings: Associations Between Perceptions of Social Sanctions 

The quantitative analysis was conducted to examine the relationships between perceptions 

of social sanctions directed toward different groups—students, lecturers, and university leaders—

and the broader acceptance of social sanctions as a legitimate preventive mechanism. Table 1 
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presents the Spearman correlation coefficients among perceptions of social sanctions for students 

(SSS), lecturers (SSL–Lecturers), and leaders (SSL–Leaders). 

Table 1 Spearman’s Correlation Coefficients Between Perceptions of Social Sanctions 

Variable SSS SSL (Lecturers) SSL (Leaders) 

Social Sanctions for Students (SSS) — 0.778 (p < .001) 0.721 (p < .001) 

Social Sanctions for Lecturers (SSL) 0.778 (p < .001) — 0.883 (p < .001) 

Social Sanctions for Leaders (SSL) 0.721 (p < .001) 0.883 (p < .001) — 

The strongest correlation was observed between perceptions of social sanctions for 

lecturers and for leaders (ρ = 0.883, p < .001), indicating that respondents tend to view these two 

institutional groups as a unified moral and regulatory authority. When sanctions are perceived as 

consistently and fairly applied to both lecturers and leaders, the campus community appears more 

likely to interpret the institutional stance toward sexual violence as coherent and credible. 

Substantial positive correlations were also found between perceptions of sanctions for students 

and lecturers (ρ = 0.778, p < .001) and between sanctions for students and leaders (ρ = 0.721, p < 

.001). These findings suggest that acceptance of social sanctions among students is closely 

associated with perceptions that such sanctions are equitably applied across the institutional 

hierarchy, rather than being imposed selectively on less powerful groups (Cai et al., 2022; Li et 

al., 2021; Zhang et al., 2022). 

The choice of Spearman’s rank-order correlation was appropriate given the ordinal nature 

of the Likert-scale responses and evidence of non-normal distributions. The observed coefficients 

fall within the range typically interpreted as strong associations in educational and social research, 

reinforcing the substantive link between perceptions of institutional integrity in sanctioning 

practices and the broader legitimacy of social sanctions as preventive instruments (Sun et al., 

2021; Wen, 2022; Wu & Ko, 2024). These quantitative results corroborate the qualitative findings 

regarding the centrality of leadership, fairness, and consistency in shaping community acceptance 

of social sanctions (Banyard et al., 2020, 2022; Graham et al., 2021; Rieger et al., 2023). 

 

Conceptual Summary of Findings 

Synthesizing the qualitative and quantitative strands, the results highlight a coherent picture 

of how social sanctions operate as community-based mechanisms of sexual violence prevention 

in the studied university context. Qualitative narratives show that social sanctions are grounded 

in ethical commitments to care, justice, and mutual protection, while the quantitative correlations 

demonstrate that perceptions of equitable sanctioning across students, lecturers, and leaders are 

tightly interrelated. When institutional actors at all levels are perceived as subject to comparable 
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moral and social scrutiny, social sanctions gain legitimacy and are more widely accepted as part 

of a comprehensive prevention strategy (Beres, 2020; McMahon et al., 2020; Potter et al., 2021, 

2022). 

Figure 1 (concept map, not reproduced here) visually represents these relationships by 

linking four core elements: (1) ethical and violence-related literacy; (2) perceptions of social 

sanctions toward students, lecturers, and leaders; (3) perceived fairness, consistency, and 

legitimacy of sanction implementation; and (4) acceptance of social sanctions as a preventive 

mechanism. The concept map indicates that improvements in ethical literacy—particularly among 

new students—strengthen shared understandings of sexual violence and responsibility, which in 

turn support clearer expectations regarding sanctioning practices and greater willingness to 

participate in community-based prevention efforts (Almanssori, 2023; Liu et al., 2022; Ngabito 

et al., 2024; Suartama et al., 2024; Wahidin & Nova, 2023). 

Overall, the results provide robust empirical evidence that social sanctions function not 

merely as external controls but as expressions of collective engagement and shared moral 

accountability within the campus community. They point to the importance of aligning formal 

regulatory frameworks with value-driven, participatory initiatives that enhance literacy, 

strengthen institutional trust, and normalize consistent community responses to violations. These 

insights offer a foundation for designing integrated, community-based interventions that leverage 

social sanctions as part of a broader ecosystem of sexual violence prevention in higher education 

(Banyard et al., 2020, 2022; Graham et al., 2024; Imania & Santoso, 2024; Rundle-Thiele et al., 

2024; Silva Guimarães, 2022). 

 

DISCUSSION 

The findings of this study indicate that social sanctions within the higher education context 

operate less as purely punitive instruments and more as expressions of collective moral 

responsibility and shared authority in preventing sexual violence. This interpretation is consistent 

with social constructivist and knowledge-construction perspectives, which emphasize that 

meanings, norms, and behavioral expectations are produced and sustained through ongoing social 

interaction, classroom discourse, and institutional practices (Bellocchi, 2022; Floren et al., 2021; 

Liu et al., 2022; Pan, 2022; Rahmian & Hod, 2021; Suartama et al., 2024). From this standpoint, 

the legitimacy and effectiveness of social sanctions depend on their embeddedness in 

collaboratively constructed understandings of justice, care, and responsibility, rather than on 

formal decree alone (Aalto & Mustonen, 2022; Castellanos Ramírez, 2023; Silva Guimarães, 

2022; Tissenbaum & Joye, 2023). The qualitative themes in this study—particularly those 
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highlighting fairness, transparency, and ethical grounding—thus align with interactional work 

showing that joint knowledge construction in educational settings is inseparable from the 

negotiation of moral and epistemic relations (Frank et al., 2022; Ha, 2022; Zabolotna et al., 2023). 

The strong positive correlations between perceptions of social sanctions applied to students, 

lecturers, and university leaders, and the broader acceptance of social sanctions as a preventive 

mechanism, reinforce theoretical accounts of normative regulation and moral sanctioning. 

Research on costly punishment, social reward, and cooperation suggests that sanctions are most 

effective when perceived as consistent, proportionate, and equally applicable to all members of a 

community, especially those in positions of power (Lee, 2023; Li et al., 2021; Zhang et al., 2022). 

In this study, the particularly high correlation between perceptions of sanctions for lecturers and 

leaders indicates that these two groups are viewed as a unified moral and institutional authority; 

when they are seen to be held accountable, social sanctions gain credibility and are more readily 

endorsed by students. This resonates with bystander and actionist literatures, which show that 

collective willingness to intervene against sexual violence is shaped by perceived institutional 

integrity and normative support for sanctioning harmful behavior (Banyard et al., 2020, 2022; 

Coulter et al., 2024; McMahon et al., 2020; Waterman et al., 2022). 

These results also converge with broader research on sexual violence prevention that 

highlights the limits of purely legalistic or policy-driven strategies. Numerous studies argue that 

formal regulations and codes of conduct, while essential, remain insufficient when they are not 

accompanied by community-based practices that cultivate shared understandings of harm, 

consent, and accountability (Beres, 2020; Casey et al., 2023; Graham et al., 2021, 2024; Kaufman 

et al., 2022; Rieger et al., 2023). Evidence from youth-led and community-embedded initiatives 

demonstrates that prevention efforts are most effective when stakeholders co-design messages, 

negotiate language, and define contextually meaningful standards of behavior (Banyard et al., 

2022; Edwards et al., 2023; Hutchison et al., 2022; Rundle-Thiele et al., 2024). The present study 

reinforces these insights by showing that campus actors at Universitas Muhammadiyah Makassar 

understand social sanctions as a communal moral project rather than simply as a technical 

enforcement tool, and that their acceptance of sanctions is closely tied to perceptions of leadership 

exemplarity and cultural coherence (Imania & Santoso, 2024; Suardi, 2025; Toyibah & Riyani, 

2025; Wahid et al., 2023). 

A central challenge underscored by the findings is the substantial gap in sexual-violence 

literacy, particularly among first-year students. This aligns with empirical work documenting 

persistent misunderstandings of what constitutes sexual violence, low awareness of reporting 

pathways, and limited knowledge of available support services, even in institutions with formal 
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policies in place (Almanssori, 2023; Carlyle et al., 2022; Chugani et al., 2021; Jones et al., 2025; 

Ngabito et al., 2024; Wahidin & Nova, 2023). The observed literacy deficit suggests that formal 

regulatory frameworks alone cannot produce substantive justice or effective prevention; rather, 

systematic educational strategies are required to embed social ethics, gender equality, and human-

rights perspectives early in students’ academic trajectories (Aylk, 2023; Ha, 2022; Suardi et al., 

2024). The present study supports calls for value-based curricular integration that links conceptual 

knowledge with concrete case discussions, reflective dialogue, and opportunities for students to 

practice ethical reasoning about real and hypothetical scenarios of sexual harm (Duangjinda et 

al., 2021; Tanjung et al., 2021; Yusof et al., 2022). 

The role of institutional leadership and campus culture emerged as pivotal in legitimizing 

social sanctions and fostering a climate of zero tolerance. Participants repeatedly emphasized that 

when lecturers and leaders visibly act against perpetrators, communicate clearly about norms, and 

subject themselves to the same standards as students, social sanctions are more likely to be 

perceived as just and to motivate collective engagement. This is consistent with research on policy 

implementation, leadership, and decolonial knowledge construction, which highlights how power 

relations, religious authority, and institutional histories shape the reception of anti-violence 

measures in universities, particularly in the Global South (Glaés-Coutts & Nilsson, 2021; Hanson-

Defusco, 2024; Imania & Santoso, 2024; Munro-Kramer et al., 2020; Onwuegbuchulam, 2023; 

Toyibah & Riyani, 2025). In the Indonesian context, where regulations on campus sexual violence 

sometimes encounter contestation from religious or cultural authorities, this study’s findings 

advocate for leadership practices that align regulatory commitments with lived institutional 

behavior and explicitly frame social sanctions in terms of equality, protection, and substantive 

justice (Suardi, 2025; Wahid et al., 2023). 

The discussion of digital and pedagogical strategies in the literature further illuminates how 

social sanctions and prevention norms can be co-constructed through both online and offline 

interactions. Studies on computer-supported collaborative learning, mobile platforms, and social 

annotation environments show that structured digital tools can scaffold group knowledge 

construction, emotional regulation, and argumentation around complex social issues (Cao, 2021; 

Chiu & Ho, 2024; Disch et al., 2024; Gao et al., 2020; Huang et al., 2024; Qi & Wu, 2021; Rivera 

et al., 2025; Wu et al., 2024; Xu & Dai, 2024; Zabolotna et al., 2021). At the same time, work on 

informal learning via social media and public platforms such as TikTok and Wikipedia illustrates 

both the potential and the risks of decentralized knowledge production, including the circulation 

of misinformation and the reproduction of biases (Castellanos Ramírez, 2023; Fu et al., 2024; 

Nguyen & Diederich, 2023). The current findings suggest that, when thoughtfully designed, 
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digital initiatives on sexual violence prevention could reinforce community-based social sanctions 

by amplifying shared norms, modeling bystander responses, and providing accessible resources, 

but they must be carefully adapted to local cultural and institutional conditions and accompanied 

by efforts to build digital literacy (Duangjinda et al., 2021; Gong et al., 2025; Yusof et al., 2022). 

Theoretically, this study strengthens the argument that social sanctions for sexual violence 

in higher education should be conceptualized through an integrated lens that brings together 

prevention research, knowledge-construction theory, and value-based education. Whereas much 

of the existing literature examines sexual-violence programs, knowledge-building environments, 

or ethical education separately, the present research demonstrates how these dimensions intersect 

in practice: community members learn about violence and justice, negotiate shared norms, and 

evaluate institutional integrity through the same interactional and epistemic processes that 

underlie collaborative learning in other domains (Alvarez et al., 2021; Bellocchi, 2022; Floren et 

al., 2021; Johri et al., 2022; Peltoniemi et al., 2025; Silva Guimarães, 2022). By foregrounding 

social sanctions as both a preventive mechanism and an outcome of collective knowledge 

construction, the study contributes to bridging the conceptual gap between learning sciences and 

sexual-violence prevention, particularly in under-researched Global South settings 

(Onwuegbuchulam, 2023; Zambrano & Arteaga, 2024). 

From a practical standpoint, the findings support several concrete recommendations. First, 

universities should design integrated, value-driven curricula that embed sexual-violence 

prevention, gender justice, and human-rights content across courses and co-curricular activities, 

using dialogic, case-based, and project-based pedagogies to enable students to co-construct norms 

and practice ethical deliberation (Aylk, 2023; Duangjinda et al., 2021; Suartama et al., 2024; Sun 

et al., 2021). Second, institutions should institutionalize participatory mechanisms—such as 

student–staff forums, youth-led campaigns, and actionist networks—that empower community 

members to design and implement social-sanction practices consistent with formal regulations 

(Banyard et al., 2020, 2022; Bloom et al., 2022; Potter et al., 2021, 2022). Third, leadership 

development and accountability structures should be strengthened so that lecturers and 

administrators are trained, monitored, and supported to act as visible exemplars of anti-violence 

norms, including through clear consequences for non-compliance (Graham et al., 2021, 2024; 

Imania & Santoso, 2024; Rieger et al., 2023; Rundle-Thiele et al., 2024). Fourth, universities 

should invest in accessible, culturally responsive support and reporting mechanisms, co-

developed with students and marginalized groups, to enhance trust and reduce barriers to 

disclosure (Chugani et al., 2021; Dirisu et al., 2022; Jones et al., 2025; Ngabito et al., 2024; 

Wahidin & Nova, 2023). 
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In sum, this study takes the position that social sanctions are a crucial, though often under-

theorized, component of comprehensive sexual-violence prevention in higher education. Rather 

than being viewed as informal, peripheral, or merely symbolic, social sanctions should be 

recognized as central to the collaborative construction of a campus moral order that rejects 

violence and upholds substantive justice. By demonstrating empirically that perceptions of fair 

and consistent sanctioning across institutional hierarchies are strongly associated with acceptance 

of social sanctions as preventive mechanisms, and by situating these findings within a rich body 

of theoretical and empirical work, the study advances both scholarly understanding and practical 

guidance for universities seeking to build community-based, value-driven responses to sexual 

violence. 

 

CONCLUSION 

This study set out to examine how students, faculty members, and university leaders in an 

Indonesian higher education institution construct and perceive social sanctions as preventive 

mechanisms against sexual violence, and how these perceptions relate to the acceptance of social 

sanctions as a legitimate strategy. The mixed-method findings show that social sanctions are 

understood not merely as informal punitive measures but as ethically grounded, community-based 

instruments that express collective responsibility, protect vulnerable members, and reinforce 

shared norms of justice and care. Quantitatively, strong positive associations between perceptions 

of sanctions applied to students, lecturers, and leaders indicate that the legitimacy of social 

sanctions is closely tied to their perceived fairness, consistency, and applicability across 

institutional hierarchies. 

These key findings carry important implications. They underscore the need to align formal 

regulatory frameworks with value-driven, participatory practices that enhance sexual-violence 

literacy, strengthen institutional trust, and normalize collective responses to violations. The study 

contributes to the existing body of knowledge by integrating social-constructivist and knowledge-

construction perspectives with sexual-violence prevention research, and by foregrounding social 

sanctions in a Global South university context—an area that has received limited empirical 

attention. 

Future research should extend this framework to multiple institutions and regions, employ 

comparative designs across cultural and religious settings, and integrate interdisciplinary 

perspectives from gender studies, communication, and learning sciences. Such work is essential 

for refining context-sensitive, community-based strategies that can more effectively prevent 

sexual violence in higher education. 
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