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ABSTRACT 
Teacher agency has become an essential focus in understanding how teachers navigate 

instructional demands and professional challenges. This study investigates the agency of 

Indonesian novice English as a Foreign Language (EFL) teachers by examining four core 

properties of human agency as proposed by Bandura: intentionality, forethought, self-

reactiveness, and self-reflectiveness. Employing a qualitative case study design, data were 

collected through semi-structured interviews, classroom observations, and scenario-based 

vignettes involving three novice English teachers in Banyumas. The data were analyzed 

using Miles, Huberman, and Saldana’s (2014) interactive model, which involved data 

condensation, display, and conclusion drawing. These findings demonstrate that 

Indonesian novice EFL teachers exhibit all four core agency properties, intentionality, 

forethought, self-reactiveness, and self-reflectiveness, which are reflected in their 

classroom practices in varying degrees. While all participants expressed strong 

intentionality, their enactments of the other properties were predominantly reactive, 

shaped by immediate classroom challenges such as limited resources and low students’ 

motivation. The findings contribute to developing contextually informed teacher education 

by highlighting the complex interaction between personal goals and external demands in 

shaping agency. The study highlights the need for structured support and professional 

mentoring to help novice teachers strengthen their agency and transition toward more 

proactive and sustainable teaching practices. 

Keywords: Case Study, EFL, Novice Teacher, Teacher Agency  

INTRODUCTION 

The early stages of a teaching career play a crucial role in shaping teachers' 

future self-efficacy, retention, and performance (Feryok, 2012). Given this impact, 

teacher educators need to develop a deep understanding of novice teachers' agency 

and how they navigate classroom challenges (Caspersen & Raaen, 2014). Teacher’s 

agency is a concept that emphasizes the importance of teachers being proactive and 

flexible in their approach, which can significantly impact their overall success in 

the classroom (Nezhad & Stolz, 2024)It is often seen as a critical element 

influencing how well teachers can adjust to new environments, tackle challenges 

that arise in their work, and meet their goals and expectations. (Keiler, 2018). The 

concept of teachers’ agency derives from social constructivism, which asserts that 
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it develops through teachers' simultaneous practices and social interactions within 

their environment (Aljohani, 2017). As note, professional agency involves 

individuals or groups influencing their work, making decisions, and taking stances 

that shape their professional activities and identities. When teachers truly exhibit 

agency, they are empowered, having the voice and autonomy to navigate and direct 

their daily professional practices effectively (Eteläpelto et al., 2014). 

In recent years, teachers’ agency has become increasingly recognized as a 

crucial education component. Since it involves a wide range of aspects related to a 

teacher's job, multiple researchers have examined it from various perspectives, 

resulting in a wide range of interpretations found in the literature. Several studies 

indicate that teacher’s agency in relation to language policy reflects a complex 

interplay between educational frameworks and teachers' professional autonomy. 

Dhammarungruang (2020), Landim (2024), Putri & Budiharjo (2024) highlighted 

how teacher’s agency within language policy frameworks in Indonesia, Brazil, and 

Thailand is shaped by contextual factors such as curriculum adaptation, critical 

perspectives, and institutional culture, underscoring the need for broader research 

participation and a deeper understanding of these influences. Additionally, studies 

by Banegas et al., (2024), Cong-Lem (2024), González & Calle-Díaz (2023) 

demonstrated that a teacher’s agency, influenced by personal beliefs and 

institutional support, significantly shapes curriculum development, highlighting the 

importance of professional development in fostering effective educational 

practices.  

Bandura (2001) also highlighted that acting as an agent affects not only one's 

actions but also their surroundings. Essentially, agency concerns the inherent 

human capability to take meaningful action in their lives and environments. Several 

experts have also discussed the interplay of environmental, personal, and behavioral 

contextual factors in-depth, providing valuable insights into their roles (Vasquez et 

al., 2019; Whittington, 2015; Zheng, 2021). There is a reciprocal and dynamic 

relationship between an individual’s personal factors, their behavior, and the 

environment in which they operate. The influence and intensity of these contextual 

factors continuously shift over time. In this interplay, teachers are not only shaped 

by change but can also act as active agents in driving it (Jenkins, 2020b). 
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Figure 1 The Triadic Reciprocal Framework 

Core Agency Concept (TRFCAC) 

The relationship between personal, behavioral, and environmental factors in 

individuals' lives and workplaces is dynamic and interconnected, with contextual 

factors continuously evolving in their influence (Jenkins, 2020b). However, limited 

scholarly attention has been given to how Indonesian novice EFL teachers enact the 

core properties of agency during the initial stages of their professional practice, as 

existing studies predominantly focus on experienced teachers or broader policy 

frameworks. This study addresses this gap by examining how beginning teachers 

negotiate intentionality, planning, responsiveness, and reflection within authentic 

classroom contexts. Its novelty lies in revealing the subtle variations in agency 

development among early-career teachers, underscoring the importance of 

understanding these early trajectories to inform the design of supportive 

professional environments. 

MATERIALS AND METHODS 

Materials 

The data for this study were gathered from three primary sources: 

informants, events, and documents. The informants were novice EFL teachers 

selected through purposive sampling to ensure the inclusion of participants who 

could offer relevant insights into the research problem (Creswell, 2014). These 

participants, representing different educational institutions and backgrounds, 
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volunteered to share their experiences and perspectives. While the use of 

pseudonyms helps protect participants' identities, it has also been critiqued as 

potentially paternalistic and ethically complex (Itzik & Walsh, 2023). In addition 

to interviews with these teachers, events such as classroom teaching sessions were 

observed to obtain a contextual understanding of their agency in practice. These 

events, bounded by time and activity, were explored in depth using sustained 

observation and multiple data collection methods (Creswell, 2014). The final source 

of data was documents. The documents in this study consist of teachers' vignettes. 

These vignettes serve as brief narrative descriptions written by the teachers to 

illustrate specific teaching experiences, classroom events, or instructional decisions 

they have encountered 

Method 

Using a case study design, this study adopted a qualitative approach to explore 

the agency of novice English as a Foreign Language (EFL) teachers in Indonesia. 

A case study was deemed suitable as it allows for an in-depth investigation of the 

“how” and “why” questions in a real-life setting (Yin, 1994, 2015). The focus was 

on understanding the variations of agency properties expressed by novice teachers, 

particularly in schools located in Banyumas, Indonesia. The study involved three 

novice EFL teachers with varying levels of experience: two females and one male, 

aged 24-25. Their teaching experiences ranged from 10 months to over a year. The 

participants were selected purposefully based on their teaching environments, 

which included secondary and senior high schools, to offer diverse insights into 

novice teachers' agency. The selection process ensured that the participants' 

experiences would provide a rich understanding of the research objectives. 

Table. Participant Demographics 

Participants 

(pseudonyms) 

Gender Teachers’ 

Age 

Teaching 

Experience 

Teaching 

hours/ 

week 

Educational 

background  

Teaching 

Level  

Nadia Female 25 2 Years 4 

Months 

9 

Hours 

EED 

Bachelor 

Highschool 

Martin Male 24 1 Year 8 

Months 

21 

Hours 

EED 

Bachelor 

Highschool 
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Rani Female 25 1 Year 2 

Months 

12 

Hours 

EED 

Bachelor 

Highschool 

 

RESULTS 

Intentionality 

All three novice English teachers' stated goals in teaching reflect their 

intentionality and become the source of their motivation to engage in classroom 

practices. The findings from interviews and vignettes revealed that all participants 

demonstrated intentionality, as reflected in several core teaching goals: transferring 

their knowledge to students, shaping students' character and developing their 

potential, and increasing their knowledge through the teaching process. These goals 

motivate the teachers to keep teaching enthusiastically, especially when students’ 

progress from not understanding to understanding, which they consider a 

meaningful and rewarding outcome. Thus, supporting students’ understanding of 

the material is a significant source of their intrinsic motivation. 

One of the stated purposes expressed by the novice English teachers in this 

study is the intention to deliver knowledge to their students. This theme relates to 

intentionality, which refers to a teacher’s conscious aim in carrying out professional 

tasks. In the interview data, all participants mentioned teaching goals centered 

around sharing or conveying the knowledge they have acquired. This recurring 

theme indicates that the participants see teaching as a process of passing on 

information. Their statements suggest that transferring knowledge is one of their 

primary considerations when planning or carrying out instruction. The data did not 

show significant variation among the participants in this regard; all three 

highlighted the same instructional aim. 

Another intention mentioned by two participants is the goal of shaping 

students’ character and developing their potential. This theme also reflects the 

element of intentionality, as it involves a deliberate purpose beyond academic 

instruction. In this context, the teachers associated their role with content delivery 

and moral and personal development. They referred to their desire for students to 

become competent individuals who can contribute positively to society. This theme 



 

Exposure Journal 618 

Volume 14 (2) November  2025, page 613-628 

Copyright ©2025, ISSN: 2252-7818 E-ISSN: 2502-3543 

 

Available online:  

https://journal.unismuh.ac.id/index.php/exposure 

Exposure: Jurnal Pendidikan Bahasa Inggris 

did not appear in all participants’ responses; only two explicitly mentioned this 

aspect. 

One participant identified another purpose in teaching, which is increasing 

personal knowledge. This reflects intentionality directed toward the teacher’s own 

professional growth. The teacher reported that teaching provides opportunities to 

update knowledge, primarily through students’ inquiries and peer interaction. This 

theme also emerged in the participant’s vignette, where she described building 

professional networks and learning through discussion with other English teachers. 

The other participants did not share this intention, suggesting a variation in how 

intentionality is directed, some focusing on student-centered outcomes, others also 

include personal development. 

The findings indicate that while all participants expressed intentions related 

to knowledge delivery and student comprehension, there were differences in 

additional intentions such as shaping students’ character or pursuing personal 

knowledge development. These differences suggest variations in how intentionality 

is manifested in early teaching experiences. Based on Huang (2021) framework, the 

participants in the study demonstrate different intentionality variations. Rani 

displays proactive intentionality, characterized by self-initiated learning and 

professional engagement through peer collaboration. The other two participants, 

Martin and Nadia exhibit reactive intentionality, as their actions are primarily 

driven by contextual demands and students’ needs, without clear evidence of self-

directed change. None of the participants showed signs of passivity, indicating that 

all maintained some motivation and purposeful engagement in their teaching 

practice. 

Forethought 

All three novice English teachers in this study expressed clear anticipations 

about what they hoped to achieve in their teaching, particularly related to student 

learning. These anticipations reflect the property of forethought, which involves 

setting goals and anticipating the outcomes of one’s actions.  

The participants in this study demonstrated forethought with varying 

expressions of reactive agency. Their hopes focused on ensuring students 

understand what is being taught, encouraging students to apply knowledge and read 
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English texts correctly, and discovering students’ interests and talents. Furthermore, 

these hopes guided their lesson planning, which involved designing varied lesson 

plans with appropriate materials and methods and creating a positive and supportive 

learning environment. This shows how their forward-looking mindset shapes their 

teaching goals and their strategies to achieve them.  

One of the most frequently mentioned is their hope that students fully 

understand the material. This theme appeared across the interviews of all three 

participants. Their comments indicate that their teaching is guided by the intention 

to make learning meaningful and to ensure that students genuinely grasp the lesson 

content. This reflects their forward-thinking mindset, as they plan and deliver 

lessons to enhance students’ comprehension. In addition to comprehension, the 

teachers also hoped their students could apply the knowledge in authentic contexts. 

They emphasized the importance of students accurately reading English texts. and 

using the knowledge they gained in practical ways. This indicates a long-term 

vision of students’ development, aiming for academic success and functional 

language use. 

Another theme, mentioned by Martin, is the hope that students will discover 

their interests and talents through the learning process. This suggests the teacher 

thinks beyond immediate instructional goals and is concerned with students’ 

broader personal development. Although this theme appeared less frequently, it 

shows an awareness of the role of education in supporting students’ individual 

growth. 

Teachers’ forethought, characterized by anticipatory thinking, also 

manifests in their planning of instructional strategies. All participants described 

how their hopes influenced their selected materials, methods, and media. For 

example, they designed varied and communicative lessons, used storytelling, and 

adapted materials to match the students’ proficiency. This strategic planning was 

also evident in the vignette data. Martin, for instance, wrote about studying 

curriculum modules, identifying integration opportunities, and maintaining open 

communication to improve instruction. Similarly, Nadia simplified materials to 

ensure they were more accessible to students. These actions suggest deliberate 

efforts to align lesson planning with anticipated learning outcomes. 
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Finally, forethought was reflected in the way the teachers considered the 

classroom environment. One participant expressed the goal of being a good role 

model and fostering a positive and supportive learning atmosphere. This indicates 

that their anticipations also include emotional and social aspects of student learning, 

not just academic goals. 

Based on Goller’s (2017) framework, the participants in this study 

demonstrated forethought with varying expressions of reactive agency. All three 

novice teachers hoped students would understand the material, apply their 

knowledge, and engage meaningfully with English texts. These intentions shaped 

their lesson planning, use of varied teaching methods, and adaptation of materials 

to meet students’ needs. For instance, Rani emphasized designing communicative 

lessons using relevant media and storytelling to enhance understanding. Nadia 

modified curriculum content to suit students’ English proficiency, while Martin 

emphasized integrating available modules. Although Martin also mentioned 

helping students discover their interests and talents, and both Martin and Nadia 

emphasized the importance of creating a supportive classroom environment, these 

actions essentially responded to the students' conditions and institutional demands 

rather than self-initiated professional goals. As such, none of the participants 

demonstrated proactive forethought characterized by self-directed innovation or 

long-term strategic planning. Instead, their anticipatory actions reflect reactive 

agency, grounded in their commitment to students’ learning but shaped primarily 

by contextual demands. 

Self-Reactiveness 

All three novice English teachers in this study demonstrated self-

reactiveness as an essential component of their agency. This property reflects their 

ability to monitor and regulate their actions, particularly in anticipating and 

responding to disruptions or changes in classroom conditions. It highlights their 

preparedness to make deliberate instructional adjustments during planning to ensure 

effective teaching despite potential challenges.  

All participants demonstrated self-reactiveness as an essential component 

of their agency. This property reflects their ability to adjust their actions 

thoughtfully in response to anticipated classroom challenges or changing 
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conditions. The participants’ responses, drawn from interviews and vignettes, 

revealed their capacity to stay flexible, modify teaching strategies, and collaborate 

with others, when necessary, even before these challenges occurred.  

One common characteristic observed across the participants was their tendency to 

remain flexible and responsive when anticipating disruptions or student 

disengagement. This theme appeared in both interview and vignette data, indicating 

that adaptability is a recurring aspect of how they will respond to classroom 

situations. For example, in interviews, Martin and Nadia described trying to remain 

calm and flexible when students lost focus or became disruptive. In the vignette 

data, both also explained how they handled continued behavioral issues by 

collaborating with homeroom teachers, guidance counsellors, or principals, and 

involving parents when necessary. 

The participants also described their intention to adjust teaching methods 

and learning media to maintain a productive classroom atmosphere. This strategy 

was the second most commonly mentioned way teachers respond to classroom 

dynamics, following their flexibility and responsiveness. In interviews, Nadia 

mentioned shifting from lecturing to discussion or using pictures and videos to 

regain students’ attention and support a conducive atmosphere. Similarly, Martin 

discussed using available materials like textbooks or PowerPoint slides when 

standard resources were unavailable. These responses showed their preparedness 

and capacity to adapt flexibly by using alternative strategies or resources when 

facing difficulties, demonstrating self-regulation and problem-solving skills. These 

actions highlight the teachers’ active self-regulation and thoughtful adjustments to 

their plans, emphasizing their commitment to maintaining effective instruction 

despite classroom challenges. 

In addition, one participant, Rani, mentioned engaging in continuous reflection to 

determine the most appropriate strategy to influence students' mindset. This showed 

a deliberate and continuous effort to evaluate and act on those evaluations by 

selecting and adjusting pedagogical strategies. Such responsiveness demonstrated 

proactive self-reactiveness, as the teacher took initiative to improve student 

outcomes through planned instructional changes. 
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Based on the analysis of the interview and vignette data, the participants 

demonstrated reactive self-reactiveness as an agency property. All three novice 

teachers described how they would adjust their actions in response to anticipated 

classroom challenges, such as student misbehavior, limited resources, or students’ 

lack of focus. Although Rani mentioned a desire to find better strategies to change 

students’ mindsets, her plan reflected a situational adjustment rather than a long-

term, self-directed initiative. Therefore, the participants’ self-reactiveness can be 

categorized as reactive, as their planned responses were more about reacting to 

possible situations rather than initiating sustained change. 

Self-Reflectiveness 

This section explores self-reflectiveness as a key property of agency 

demonstrated by novice teachers. It focuses on how they will assess the 

effectiveness of their teaching methods and how they will respond if the outcomes 

do not meet their expectations. These reflections illustrate their capacity to make 

informed judgments about their practice and to pursue continuous improvement.  

All participants demonstrated self-reflectiveness as an agency property by 

critically examining their instructional decisions, student outcomes, and personal 

teaching experiences. This finding highlights their tendency to assess the 

effectiveness of their teaching through various forms of students’ assessment, their 

awareness of the importance of adapting instruction to students’ diversity, and their 

capacity to analyze the underlying causes of underperformance. Instead of simply 

reacting to outcomes, these teachers showed a disposition toward thoughtful 

reflection to evaluate the accuracy and impact of their actions. This reflective 

capacity fostered their ongoing professional growth, encouraged adaptive teaching 

practices, and enhanced their understanding of how to improve learning experiences 

for their students. 

A frequently mentioned approach reflected the participants’ tendency to use 

student assessment data to reflect on teaching effectiveness thoughtfully. All three 

participants stated that they would evaluate the success of their methods by 

observing how well students understood the material. Rani stated that if students 

can answer her questions correctly at the end of the lesson, she will consider the 

session effective. Martin explained that he will use practice exercises, daily tests, 
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and semester exams to assess learning. At the same time, Nadia said she will use 

various evaluation types, including portfolios and project-based tasks. Nadia 

notably emphasized the importance of evaluating performance, specifically whether 

students will be able to explain, apply, and relate the material to their own 

experiences. This indicates a reflective orientation toward interpreting learning 

indicators beyond simple test scores. 

Another approach that emerged in the data reflected the participants’ 

intention to analyze the causes of underperformance. Nadia mentioned that when 

student outcomes are poor, she will try to identify whether the issue lies in the 

difficulty of the content or her explanation. In the vignette, Rani expressed that she 

will use moments of self-doubt, especially when students perform poorly, as 

opportunities to reflect on her teaching and seek improvement. These statements 

illustrate the teachers’ tendency to use reflective thinking to analyze instructional 

challenges and guide future decisions. Additionally, Nadia explicitly mentioned 

that she will use differentiated instruction when needed to meet individual student 

needs. This shows a reflective attitude toward student diversity, where instructional 

adjustments are made thoughtfully based on students’ different levels of 

understanding. 

Based on the interview and vignette data analysis, the participants 

demonstrated reactive self-reflectiveness as an agency property. All three novice 

teachers described how they would reflect on their teaching when faced with 

student-related challenges. Martin stated that he would reflect based on daily and 

semester test outcomes, particularly when students fail to meet expectations. Nadia 

said she would begin reflecting when students struggle to understand the material, 

leading her to adjust her teaching. Rani mentioned that she would reflect especially 

when students’ performance raises concern or when she experiences emotional self-

doubt. In all cases, reflection was triggered by classroom situations rather than 

initiated as part of a long-term, proactive improvement plan. 

DISCUSSION  

The findings revealed that all three participants exhibited the four core 

properties of agency, though in varied ways influenced by internal motivations, 

school contexts, and available support. Intentionality emerged as the most 
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prominent agency property. All participants expressed clear teaching goals, 

including transferring knowledge, shaping students’ character, enhancing their own 

professional competence, and ensuring student understanding. These intentions 

reflect Bandura's (2001) view that intentionality is a future-directed, purposeful 

state that guides human action. The participants’ goals also align with Campbell's 

(2004) concept of moral agency, which emphasizes teachers' ethical and personal 

commitment to student well-being and societal contribution. This finding is similar 

to Teng's (2019) study, which found that teacher agency, autonomy, and identity 

are interconnected. Like Teng’s participants, the teachers in this study viewed 

teaching as not only a professional responsibility but also a personal and moral 

mission. The participants also showed a desire for personal learning and 

development, for example, gaining new insights from student questions or 

professional conversations. This adds depth to the concept of intentionality by 

emphasizing its developmental and self-reflective aspects, in line with Priestley, M. 

et.al (2015), who explain that teacher agency is shaped by interaction between 

personal goals and institutional contexts. 

Forethought was evident in how teachers expressed their hopes and 

expectations for student learning. Teachers wished for students to understand 

lessons, apply knowledge appropriately, and discover their talents. These 

anticipations guided lesson preparation and media selection. However, similar to 

what Nguyen (2022) observed, their forethought appeared short-term, primarily 

focused on immediate comprehension and lesson success rather than long-term 

curriculum goals. This reflects the typical thinking patterns of novice teachers, who 

often emphasize daily survival and effectiveness rather than broader educational 

trajectories. This short-term focus also aligns with Jenkins (2020), who found that 

early-career teachers frequently exhibit reactive agency, adjusting to situational 

demands rather than initiating broader, visionary changes. While the teachers in this 

study showed concern for their students’ learning, they were not yet consistently 

translating forethought into proactive instructional planning. 

Self-reactiveness was reflected in teachers stated flexibility and readiness to 

adjust plans based on real-time classroom conditions. In their vignettes and 

interviews, teachers discussed revising teaching strategies when students did not 
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respond as expected or when materials were unavailable. Bandura (2001) 

emphasizes that self-reactiveness involves regulating actions and making real-time 

decisions to stay aligned with goals. However, the evidence from this study 

suggests that their responses were often instinctive and unstructured, supporting 

Goller & Harteis (2017) concept of reactive agency, where teachers respond to 

challenges but do not necessarily implement changes strategically. This mirrors 

Eteläpelto et al (2015), who found that novice teachers often feel limited in social 

and structural domains despite having strong pedagogical intentions. In this study, 

limitations such as a lack of resources, unpredictable student behavior, and minimal 

institutional support restricted the teachers' ability to exercise agency proactively. 

Self-reflectiveness was also found in how teachers evaluated their teaching 

performance and sought improvement. Teachers described moments of reviewing 

lesson outcomes and identifying weaknesses, which motivated them to seek new 

strategies, consult colleagues, or consider alternative methods. These reflections 

correspond to Bandura (2001) idea that agency includes evaluating the success of 

one’s actions and adjusting future behavior accordingly. However, the depth of 

reflection varied. While one teacher provided examples of learning from feedback 

and applying it to improve instruction, others acknowledged the need to change but 

lacked confidence or clarity about how to do so. This finding is consistent with 

Wang (2022), who noted that novice teachers often operate at descriptive or surface 

levels of reflection. The findings also align with Philp-Clark & Grieshaber (2024), 

who argue that reflection becomes more transformative when supported by 

mentoring and aligned with teacher identity. 

In summary, the interview and vignette data reveal that novice English 

teachers in Indonesia display all four essential aspects of agency. Nevertheless, their 

agency often remains reactive and is constrained by contextual difficulties, a 

shortage of professional experience, and inadequate support. Significantly, none of 

the participants exhibited passive agency; each one manifested a robust sense of 

professional responsibility and a willingness to develop. 
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CONCLUSION  

This study explored the properties of agency among novice English teachers 

in Indonesian primary schools and how these properties are reflected in their 

teaching practices. The findings reveal that all four key properties of agency, 

intentionality, forethought, self-reactiveness, and self-reflectiveness are present, 

though expressed in varying degrees and forms. Teachers consistently 

demonstrated strong intentionality through their stated teaching goals, including 

delivering knowledge, shaping students’ character, and improving their own 

competence. Forethought appeared as short-term goal setting focused on student 

understanding and engagement, while self-reactiveness was evident in spontaneous 

adaptations made in response to classroom challenges. Self-reflectiveness was 

observed in their efforts to evaluate teaching outcomes and seek improvement, 

although the depth of reflection varied. 

Overall, the findings show that novice teachers’ agency is often shaped by 

external constraints such as limited resources, lack of mentoring, and challenging 

school conditions. As a result, all the participants, consisting of three teachers, 

exhibited a form of agency that tends to be reactive. This type of agency is 

characterized by teachers responding to situational demands and external 

constraints, rather than initiating deliberate, long-term pedagogical change.  

However, their strong personal motivation, flexibility, and desire for growth 

suggest a foundation upon which more strategic and empowered agency can be 

built. These results emphasize the importance of supporting novice teachers with 

structured professional development, reflective opportunities, and collaborative 

environments to help them strengthen their agency and become more confident, 

autonomous educators in the Indonesian educational context. 

 REFERENCES  

Albert Bandura. (2001). Bandura S OCIAL C OGNITIVE T HEORY : An Agentic 

Perspective. Annu. Rev. Psychol., 52, 1–26. 

Banegas, D. L., Budzenski, M., & Yang, F. (2024). Enhancing pre-service teachers’ 

projective agency for diverse and multilingual classrooms through a course on 
curriculum development. International Multilingual Research Journal, 18(3), 

274–289. https://doi.org/10.1080/19313152.2024.2318967 

Campbell, E. (2004). Ethical bases of moral agency in teaching. Teachers and 

Teaching: Theory and Practice, 10(4), 409–428. 

https://doi.org/10.1080/1354060042000224142 



 

Exposure Journal 627 

Volume 14 (2) November  2025, page 613-628 

Copyright ©2025, ISSN: 2252-7818 E-ISSN: 2502-3543 

 

Available online:  

https://journal.unismuh.ac.id/index.php/exposure 

Exposure: Jurnal Pendidikan Bahasa Inggris 

Caspersen, J., & Raaen, F. D. (2014). Novice teachers and how they cope. Teachers 

and Teaching, 20(2), 189–211. 

https://doi.org/10.1080/13540602.2013.848570 

Cong-Lem, N. (2024). Teacher Agency for Change and Development in Higher 

Education: A Scoping Literature Review. International Journal of 

Educational Reform. https://doi.org/10.1177/10567879231224744 

Creswell, J. W. (2014). Proceedings of the Annual Conference of the International 

Speech Communication Association, INTERSPEECH. Proceedings of the 

Annual Conference of the International Speech Communication Association, 

INTERSPEECH. 

Eteläpelto, A., Vähäsantanen, K., & Hökkä, P. (2015). How do novice teachers in 

Finland perceive their professional agency? Teachers and Teaching: Theory 

and Practice, 21(6), 660–680. 

https://doi.org/10.1080/13540602.2015.1044327 

Eteläpelto, A., Vähäsantanen, K., Hökkä, P., & Paloniemi, S. (2014). Identity and 

Agency in Professional Learning (pp. 645–672). https://doi.org/10.1007/978-

94-017-8902-8_24 

FERYOK, A. (2012). Activity Theory and Language Teacher Agency. The Modern 

Language Journal, 96(1), 95–107. https://doi.org/10.1111/j.1540-

4781.2012.01279.x 

Goller, M., & Harteis, C. (2017). Human agency at work: Towards a clarification 

and operationalisation of the concept. Professional and Practice-Based 

Learning, 20(September 2017), 85–103. https://doi.org/10.1007/978-3-319-

60943-0_5 

González, C. V., & Calle-Díaz, L. (2023). Teachers’ Agency Development When 

Adapting the Colombian English Suggested Curriculum for High School. 

Profile: Issues in Teachers’ Professional Development, 25(2), 201–216. 

https://doi.org/10.15446/profile.v25n2.104627 

Itzik, L., & Walsh, S. D. (2023). Giving Them a Choice: Qualitative Research 

Participants Chosen Pseudonyms as a Reflection of Self-Identity. Journal of 

Cross-Cultural Psychology, 54(6–7), 705–721. 

https://doi.org/10.1177/00220221231193146 

Jenkins, G. (2020a). Teacher agency : the effects of active and passive responses to 

curriculum change. The Australian Educational Researcher, 47(1), 167–181. 

https://doi.org/10.1007/s13384-019-00334-2 

Jenkins, G. (2020b). Teacher agency: the effects of active and passive responses to 

curriculum change. Australian Educational Researcher, 47(1), 167–181. 

https://doi.org/10.1007/s13384-019-00334-2 

Keiler, L. S. (2018). Teachers’ roles and identities in student-centered classrooms. 

International Journal of STEM Education, 5(1), 34. 

https://doi.org/10.1186/s40594-018-0131-6 

Mohammad Nezhad, P., & Stolz, S. A. (2024). Unveiling teachers’ professional 

agency and decision-making in professional learning: the illusion of choice. 
Professional Development in Education, 00(00), 1–21. 

https://doi.org/10.1080/19415257.2024.2349058 

Muna Aljohani. (2017). Principles of “Constructivism” in Foreign Language 

Teaching. Journal of Literature and Art Studies, 7(1). 

https://doi.org/10.17265/2159-5836/2017.01.013 



 

Exposure Journal 628 

Volume 14 (2) November  2025, page 613-628 

Copyright ©2025, ISSN: 2252-7818 E-ISSN: 2502-3543 

 

Available online:  

https://journal.unismuh.ac.id/index.php/exposure 

Exposure: Jurnal Pendidikan Bahasa Inggris 

Nguyen, Q. N. (2022). Postlesson affordance-based reflective discussion in ELT 

classes. TESOL Journal, 13(4), 1–14. https://doi.org/10.1002/tesj.677 

Philp-Clark, C., & Grieshaber, S. (2024). Teacher critical reflection: what can be 

learned from quality research? Australian Educational Researcher, 51(2), 

697–717. https://doi.org/10.1007/s13384-023-00619-7 

Priestley, M., Biesta, G.J.J. & Robinson, S. (2015). Flip the System. Teaching in 

the Fourth Industrial Revolution, 124–139. 

https://doi.org/10.4324/9781351035866-9 

Teng, (Mark) Feng. (2019). Understanding Teacher Autonomy, Teacher Agency, 

and Teacher Identity: Voices from Four EFL Student Teachers. English 

Teaching and Learning, 43(2), 189–212. https://doi.org/10.1007/s42321-019-

00024-3 

Ulvik, M., Smith, K., & Helleve, I. (2009). Novice in secondary school – the coin 

has two sides. Teaching and Teacher Education, 25(6), 835–842. 

https://doi.org/10.1016/j.tate.2009.01.003 

Vasquez, K., Oswald, D. L., Hammer, A., Vasquez, K., Oswald, D. L., Being, A. 

H., Vasquez, K., Oswald, D. L., & Hammer, A. (2019). Being dishonest about 

our prejudices : moral dissonance and self-justification Being dishonest about 

our prejudices : moral dissonance and. Ethics & Behavior, 00(00), 1–23. 

https://doi.org/10.1080/10508422.2019.1568877 

Wang, L. (2022). English Language Teacher Agency in Response to Curriculum 

Reform in China: An Ecological Approach. Frontiers in Psychology, 13(July). 

https://doi.org/10.3389/fpsyg.2022.935038 

Whittington, R. (2015). Giddens, structuration theory and strategy as practice. 

Cambridge Handbook of Strategy as Practice, Second Edition, January, 145–

164. https://doi.org/10.1017/CCO9781139681032.009 

 

Zheng, R. (2021). Moral Criticism and Structural Injustice. 130(April). 

https://doi.org/10.1093/mind/fzaa098 

 
How to find the Article to Cite (APA style):  

https://scholar.google.com/citations?hl=en&user=J7RwxxgAAAAJ&view_op=list_w

orks&sortby=pubdate 

 

 

 

 

 

https://scholar.google.com/citations?hl=en&user=J7RwxxgAAAAJ&view_op=list_works&sortby=pubdate
https://scholar.google.com/citations?hl=en&user=J7RwxxgAAAAJ&view_op=list_works&sortby=pubdate

